Aga Khan University Examination Board

Notes from E-Marking Centre on SSC-1 English Compulsory Examination May 2018

Introduction:

This document has been produced for the teachers and candidates of Secondary School
Certificate (SSC) Part | (Class IX) English Compulsory. It contains comments on
candidate’s responses to the 2018 SSC-1 Examination, indicating the quality of the
responses and highlighting their relative strengths and weaknesses.

E-Marking Notes:

This includes overall comments on candidates’ performance on every question and some
specific examples of candidates’ responses which support the mentioned comments.
Please note that the descriptive comments represent an overall perception of the better and
weaker responses as gathered from the e-marking session. However, the candidates’
responses shared (where deemed necessary) in this document represent some specific
example(s) of the mentioned comments.

The following is a description of the tasks and skills required for fulfillment of those
tasks.

Question No Question Type Skills Assessed
1 CRQs on a reading passage |- Literal understanding of a reading
(a,b,C,d) tEXt

- Inferential understanding of a
reading text
- Reasoning skills

2 Letter/ Email Writing - Ability to write an informal letter/
(a,h) (informal) email to friends/ family
' - Ability to use accurate sentence
structure,  connective  devices,
spellings, etc.
- Ability to develop and organise
information in a familiar everyday

context
3 Essay Writing - Ability to develop a piece of writing
(@,b.c) with appropriate focus, organisation

and purpose

- Ability to narrate and describe ideas
and real/ imaginary events

- Ability to use accurate sentence
structure,  connective  devices,
spellings, etc.
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Teachers and candidates should know that examiners may ask questions that address the
Student Learning Outcomes (SLOs) in a manner that requires candidates to respond by
integrating knowledge, understanding and application skills they have developed by
studying the course.

Candidates need to know that the marks allocated to the questions are related to the
answer space which is a guide to the length of the required response. A longer response
will not in itself lead to higher marks. Writing far beyond the indicated space may reduce
the time available for answering other questions.

Candidates need to be familiar with the command words in the SLOs which contain terms
commonly used in examination questions. However, candidates should also be aware that
not all questions will start with or contain one of the key words. Questions such as
‘how?’, ‘why?’ or ‘to what extent?” may also be used.

Note: Student responses reproduced in this report have not been corrected for
grammar, spelling, format or factual information.

Detailed Comments:
Question 1

Comprehension skills are critical for success in the English Compulsory Examinations.
Candidates are expected to be able to engage with a diverse range of texts and
demonstrate the ability to retrieve information, draw inferences from what they have read,
interpret viewpoints and perspectives and question or critically evaluate it, as required.

Question 1 was based on a reading passage. It had four sub-parts. Candidates were
required to understand the reading passage and accordingly answer the questions asked on
various aspects of the passage. The criteria against which marks were allotted are detailed
understanding of the contents of the passage demonstrated appropriately in the responses
and authentic interpretation and discussion of different aspects of the passage. Careful
reading of a question, or essay topic, is vital if a student is to attain high marks.

The reading passage was adapted from the story ‘The Rainbow’ by D.H. Lawrence.
Candidates who scored high marks tracked carefully through the text and made a range of
valid comments. The candidates who copied whole sections unselectively received only
limited reward. Those candidates who scored better marks were able to make clear
inferences and, in some cases, gave insightful opinions, and demonstrated astute
understanding of the text and questions.
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Detailed Comments:

Question la:

a. Describe Ursula’s personality as seen in the given story. Give textual references to
support your answer.

The question was generally well-attempted.

In better responses, candidates were able to offer insights into Ursula’s personality.
Mostly, she was described with adjectives such as, ‘nervous’, ‘gentle’, ‘determined’,
‘confused’, ‘hardworking’, ‘socially anxious’. Most candidates offered suitable textual
references along with their chosen adjective to describe Ursula. Those candidates who
made a good attempt to answer the question focused on the progression of the story and
the use of vocabulary.

Occasionally, few candidates did not give specific adjectives/ phrases to cite the
personality traits but presented their valid insights about personality in descriptive form.
All such responses were considered for full marks.

Example:
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toe stoty Ehak™ Wex black of chnidven ,ipkrown faces wacherd ey hoctile mﬁ
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w_aq_‘;ﬁﬁl A UESTIS the Wis HGFM_{EM}‘M&MW
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In weaker responses of 1a, candidates erroneously mentioned that ‘Ursula was a student
who was uncomfortable/ Ursula was satisfied after doing hard work’. However, most
candidates who did not fare well offered generalised details. A few of them wrote
completely unrelated details; hence, such cases did not reflect an in-depth understanding
of the reading text. Such candidates were not able to infer what Ursula’s feelings and
actions revealed about her. In most cases, some textual details were copied without any
added value or paraphrasing.
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Example:

1 Unsuda e wbl omforlable wo ith -thew classmales
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 begause. She a’m:l Lihe hus Pmm&éfq

Question 1b:

i. What do you know about the environment of Ursula’s school and relationship
between teachers? Mention TWO points.

ii. If you were in Ursula’s place, how would you handle this situation?

Better responses presented the reasons that were explicitly mentioned in the passage in the
first part of the question. Most candidates identified the school environment to be
‘unfriendly’, ‘hostile’ and ‘scary’. A few candidates referred to Mr Harby and Mr Brunt’s
interference in Ursula’s classes. For the second part of the question, better scoring
responses offered practical suggestions, ‘one-on-one meeting with fellow teachers to seek
guidance’, ‘handling pressure calmly’, ‘preparing more for the classes’ were amongst
some popular suggestions.

Example:
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23

T

Weaker responses displayed that candidates have misunderstood the theme and the mood
of the passage. Most low scoring candidates wrote that the school environment was
‘good’; no evidence was cited for this interpretation. This shows the tendency of not
paying attention to the text and not referring to textual details closely.
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Example:
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Question 1c:

What could be the author’s message in writing this story?

The question was a good discriminator of candidates who understood the passage and
author’s intentions well, and those who struggled with it.

In better responses, candidates stated that the purpose of the author was to convey the
idea that ‘change should be welcomed’; ‘how a hostile environment affects people’; ‘we
should support each other’. This was followed by adequate explanation of Ursula’s
situation in the school. Such responses offered a fresh insight into the story which
reflected inferential understanding and not merely a surface reading.

Example:

Jrﬂ,',,ﬂ Y eodiere sim,iip ™ Y

Weaker responses demonstrated that most candidates copied irrelevant sections of the text
which did not serve the purpose of explaining author’s purpose. A few completely
irrelevant responses received no credit. Close tracking of textual details and the ability to
infer the hidden message seemed to be lacking in the skill-set of the low-scoring
candidates.
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Example:
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Question 1d:

i. How did Ursula feel by the end of this story?

ii. In your opinion, why did students prefer Mr Harby over Ursula?

In better responses, the candidates demonstrated the ability to track textual evidences. In
the first part, some common answers included details about Ursula feeling ‘exhausted’,
‘disappointed’, ‘weak’, ‘incompetent’, ‘threatened’ and ‘powerless’. Most candidates
were able to attempt this part correctly. The second part of the question proved to be
challenging for the candidates. Most high scoring candidates mentioned that the seniority
and experience of Mr Harby was the reason why students liked him better. Very few

responses shed light on power dynamics in school; that the students were influenced by it
and responded to it.

Example:

() Ursuta fert ase # She was nonexistert when Niv. Harby
ag cted chiloven and che wastnot - She
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was the moster, he had Power thats why the childven
preferred My- Hoaviby puer Urewta.
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Weaker responses showed lack of close reading of the text. It was surprising to note that
candidates wrote that Ursula felt ‘good’, and ‘satisfied’ at the end of the story. It was
clearly mentioned in the story that Ursula felt powerless and disappointed. The low
scoring responses were not able to attempt the second part correctly either; as they
mentioned that Ursula was liked as much as Mr Harby.

Example:
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Question 2 (a, b)

Question 2 had two parts. Candidates had to write an informal letter/ email on either of the
given situations. A key issue here was for candidates to establish the purpose of the letter
in the opening sentence to make clear exactly why their letter was important and deserved
to be read. Moreover, a letter will help to persuade its recipient more readily if it is written
accurately and clearly. A well planned letter should consist of a brief introduction,
followed by two to four paragraphs, each pursuing a viewpoint or opinion. Informality
should not be mistaken for slang. The issue of technical accuracy is vital for writing and,
unfortunately, it was not uncommon to see scripts littered with technical errors (many of
which were very basic — for example, their/ there, too/ to, where/ were, etc.).

Question 2a:

You have been given an assignment to deliver a group presentation on ‘Changes I
Would Like in My Classroom’. For this, you and your group mates want to exchange
ideas as a home task.

Write an email to your group mates and discuss some key points about the upcoming
presentation on changes you want to propose for your classroom. In your email,
discuss:

e the responsibilities of every person in the group.
e how you can make your presentation interesting.

e what essential changes must be suggested and why.
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In better responses for Question 2a, the candidates:

mentioned format of an email (To/ From/ Date/ Subject/ Greeting/ Body/
Complimentary Close).

elaborated ideas about what changes candidates want to propose for their classroom.
Some creative ideas included, ‘art wall’, ‘newsletter’, ‘study charts’, ‘personalised
lockers’ etc. responsibilities of each group members were mentioned. Most responses
mentioned tips to make presentation interesting which included, ‘animations’,
‘headings/ bullets’, ‘use of colours/ tables/ charts’.

used informal register/ conversational style. However, sentence structure and other
grammatical aspects were mostly accurate.

Example:
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In weaker responses for Questions 2a, the candidates:

e mentioned one idea repeatedly without any added value.

e wrote incorrect sentence structure with serious and persistent grammatical errors.

e used an incorrect or incomplete format of an email. At times, the format was entirely
missing.

e used clichés, slangs or internet language.

Example:
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Question 2a:

You live in a populated neighbourhood where the most common issue that
causes tension between neighbours seems to be noise made during children’s playtime.

Write a letter to your friend and narrate how this issue is affecting you. In your letter,
discuss:

e how you feel about the situation.

e what you plan to do about it.

In better responses for Question 2b, the candidates:

discussed a relevant situation where a noisy neighbourhood caused them problem in
their studies and general everyday life. The expression was neither hackneyed nor
dull, a freshness of thought was observed due to which the simple situations were
presented in an interesting (at times, humorous) manner. The letters displayed the
casually worded yet coherent register in which one may talk to a friend.

displayed correct use of sentence structure, tenses and subject-verb agreement.

used accurate spelling and punctuation.

used appropriate connective and transition devices to create cohesion in the text.
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weaker responses for Question 2b, the candidates:

reflected serious and persistent grammatical errors.

displayed inaccurate expression: weak spelling, clumsy phrasing, inaccurate or
missing punctuations.

used clichés, slangs or internet language.

described relevant situations but the expression was unclear and the write-up failed to
reflect an effort towards creating a plausible situation; the suggestions offered were
also unrealistic, reflecting a hasty approach rather than a focussed effort. One such
example is shown below.
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Question 3(a,b,c)

The candidates were directed to write an essay on any of the three choices given.

Question 3a:

Think about a time when you had to perform a task that you usually do well. However,

things did not go according to plan and you ended up messing that task. In your essay,
describe:

e what you had to do.
e who was involved/ present.

e what went wrong.

The question was generally well-attempted.

In better response for Question 3a, the candidates:

described a commonplace/ everyday task that ended up in an unflattering way for
them. Mostly high scoring candidates used creative techniques, i.e. anecdotes and
flashback or quotes to good effect. An attempt was made to create shock-value and, at
times, humour by elaborating on unusual behaviour and strange occurrences.

used connectors and cohesive devices were used to create coherence in the writing.
displayed correct use of sentence structure; tenses and subject-verb agreement and
tenses, spelling and punctuation.
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In weak responses for Question 3a, the candidates:

e Wwrote various run-on sentences to describe a situation that did not turn out as they had
expected. Mostly, such responses presented random ideas with no connective devices;
the write-up lacked organisation/ planning.

e displayed serious and persistent grammatical errors.

e used clichés, slangs or internet language.
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Question 3b:

“My alarm is set for 6:30, but sometimes I ignore it and drift back to sleep until 8:00,
when my mother gets impatient for me to get up and have my breakfast before leaving
home. On this day, | was leaving home for school when | witnessed the most
unbelievable ...”

Write a story on the given situation.

Most candidates recognised that they had been given a topic which provides room for
creativity and included worthy details to enhance the style of their writing.

n better responses for Question 3b, the candidates

mentioned/ explained a vivid description of unusual occurrences that they witnessed.
Numerous candidates chose to write about alien intervention; ideas ranged from very
imaginative aliens to the very simple occurrences like falling of a tree. The

expression and coherence did the trick for the high scoring candidates.

mostly used a simple structure of story writing, i.e., beginning, rising action, leading
to some sort of resolution. Occasionally, creative structures; such as, beginning the

story from climax was also witnessed.

used appropriate vocabulary and correct spellings.

inserted punctuation marks and cohesive devices where needed and displayed

considerable accuracy in the use of tenses and subject-verb agreement.

Page 19 of 26




Example:

Option b

l“'l-ut odanne is cet fov 6730 6vn bobt comnebines T 1Qnove A

-:ﬁc«'\ gl;,n,n“l hack e g'\.{eu on £ C"me-\‘ vl e v m'-r paortl, en
_cii:.tzk imhﬂhtni’f fov mae to ﬂsd: o P ond have b_qa-_k,tra.:;t

e bove J.tﬁ.xrw-qJ Won~g - ﬁ_‘lrj‘l-_'..n.m’: c;'tau-l.j N AP -"{E':J\."_mnﬁ ot £
v shool when T witnesced Mo waost onpeliveakle...... -

=i

torw o top people Hone csing ¢ovrne 'lao.r.&pg i~ e black

M and ad Soor eA My ey Socco i, e 1L,

-ya_dﬂnu;%jﬂd

I Chpeot W cne bewildene d L:,j whod T gocco bt civace T
oA ﬂ\.lnfa.qlﬁ uv_uj_lsﬁ_e,_l ifﬁmwﬁhiﬂ_w

hy jourmenay oo Cchoals T am
J 7 [N =

kb be hopmest and ol vwuckhos T h’jM&P—ﬂ’ﬂJﬁ]f

jusk cammnot | T am usua.uH Hee foit Penton im may

Ll

louce ad voeld ag MT h-uﬂ.l«hnu'r hnadl Ao feare Hae houte

oY wovld oy Cehoolimyny {ME. e W
1 oventlept F
‘?]

e otien dory aA uguad 1 oten 'r'uﬁwv-.cj th
MM&’LM odt ob ¢ 0 'rrv-1 na ot e copne indide

0 4 oorn Pﬂﬁ{gqmﬁmﬁhﬂﬁmmﬁ%

| ":

ﬂnn&jhmm tboanted fp teveam o me Eﬂ-‘-ﬂw‘}
Haa b L o -1 = dE
m s

ws‘nccﬂ o teelt. cHAHQfd ny hotath and voenlt
Upown having -ht]InhC{ a k-
;Mwwﬂmmﬁjmm

ot

Page 20 of 26




W ; 2] v [}
T ran |oubot ey houtd

She sk Vv ing Ak wa n by Loat].
I_W_Mih% olovon M e gide ot U.e roaal v o spggnl "

hehoeen Auwnihfj an ol mm,ﬂsiba woh e T £ ouwas o black

vor ot sid € vt neigh hou 4.
T VS DICT Sinc e e S Pm‘fd"habf. BN

Hﬂf: v el o WS Yoo r ;g;&ﬁnnﬁ 15 ad coorkK T € o huc
rmen Nﬁrwihj sam&wm&%gﬁimﬂmm

= DA

L] A [ 3 a =W

ahﬂl wr\Hnuecﬂ. hurm'lw_t} b wancd h"‘-_'tli' school I Cduirn £ h_‘ﬂ'..

Gona b w Yie nesos

Mmmjﬁﬁ%_h%bw\kﬂaci- A¢ coon ax T
T asked) ma ok it
JM@L@M@M@MJ&ML

hod f€en W b mafh‘.wai-

i k dwit a.n
Aid not ‘ ik - i v .
~ed w2 and adked wae bellml e gugafrﬂﬂ;mﬁ tndekogl. |
. - A b
X b oy o> k
| + |
o b Y q¢ and

s .
ook T landd ol € and tohot will hoppen nex 'k

Page 21 of 26



In weaker responses for Question 3b, the candidates:

switched from one idea to the next with little sense of cohesion/ logic. This made their
writing increasingly muddled. A few candidates described a very normal routine day
and thus, the requirement of the prompt remained unfulfilled. Some responses showed
formulaic approach, some wrote irrelevant and pre-prepared responses which is
worrying for the examiner.

displayed inaccurate sentence structure with serious and persistent errors.

displayed wrong spellings and lack of punctuation and paragraphing. The expression
was incoherent and/ or inaccurate.
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Question 3c:

Garfield is an overweight, orange tabby cat. He loves fish and hates bread. He causes
mischief wherever he goes, is lazy and sarcastic, and despises dogs. He has a low
opinion of his human owner. Often he goes away from home and gets stuck
somewhere.

Imagine yourself as the owner of the pet cat Garfield. Write a story about your cat. In
your story, describe:

e  aday when he went missing.
o how did you find him.

. what trouble did he make.

In better responses for Question 3c, the candidates:

e mentioned their feelings as the troubled owner of Garfield; expressed occurrences of a
day when the cat went missing. However, even amongst high scoring responses, it was
rare to witness an effort towards humour or imagination. The description was mostly
hackneyed; however, sentence structure and expression prevented the responses from
being considered average.

e used appropriate sentence structure, tenses and accurate subject-verb agreement.
Coherence within sentences and paragraphs was observed.
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In weaker responses for Question 3c, the candidates:

e did not fully engage with the elements of the topics and prompts. At times, vague
expression and run-on sentences prevented comprehension.

e displayed serious errors of grammar, i.e. tenses were incorrectly used, many words
were misspelled, etc.
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